Washington State
Title I, Part C, Migrant Education
Priority for Service Guidance and Risk Factors

Non-Regulatory Guidance – ESEA, Title I, Part C, 2003
Priority for Services: migrant children who: (1) are failing, or most at risk of failing, to meet the state’s challenging academic content and student achievement standards AND 2) whose education has been interrupted during the regular school year.
What is “educational interruption during the regular school year”?
“Educational interruption” means that a student, in the preceding 12 months, changed schools or missed a "significant" amount of school time (e.g., ten days or more) during the regular school year (usually defined as September through June) due to the child's or family's migrant lifestyle.  For example, a student who makes a “qualifying move during the school year usually enrolls in a new school and, in doing so, may miss a significant amount of school time and thus experience an educational interruption.
Does the educational interruption have to be caused by a move to seek qualifying work? 
No.  While the educational interruption must clearly be related to the migrant lifestyle, it does not need to stem from moves in which a migrant worker seeks qualifying work.  For example, the interruption may be caused by an illness, such as an exposure to a pesticide that causes the student to miss a significant amount of school.  The move may be a trip back to the home base from qualifying employment to enable the child to return to school, to enable the family to take care of pressing family matters, or to enable the family to get ready for the next migrant move.  On the other hand, a move home for a vacation would not constitute an educational interruption due to the migrant lifestyle.  It is the SEA’s responsibility to clearly define the types of situations that constitute educational interruption as a result of the migrant lifestyle and to communicate these to local operating agencies so that staff apply them consistently on a statewide basis.
Should an SEA or local operating agency use only the existence of a qualifying move during the school year to determine which migrant students have priority for services?
No.  Although a qualifying move is a proxy measure of educational interruption and student mobility is considered an academic risk factor, an SEA or local operating agency should not rely on one data source to determine whether a student meets both criteria of the priority for services definition.  Congress defined "priority for services" as a two-pronged test and SEAs and local operating agencies should use multiple data sources to best determine who meets this definition.  If an SEA or local operating agency uses a qualifying move to identify which students experienced educational interruption, it should use multiple indicators to greatly improve the reliability of priority for service determinations.


Washington State Migrant Education Program
Risk Factors to Determine Priority for Service (PFS) Migrant Students

Washington State Migrant Student Information System data is accessed to determine Priority for Service migrant students as follows:
	Risk Factor
	Risk Score

	Retained – student is enrolled in same grade level from one school year to the next.
	1

	Grade Age Compatible - age does not match acceptable range for grade level placement (two years or more difference from grade peers; See MSIS Report – Grade Age Distribution Summary).
	1

	Academic Proficiency in State Assessments - student has not demonstrated proficiency in reading, math, writing, or science assessments at grade levels tested (contact local assessment coordinator for additional information/ interventions).
	*1 risk point for each content area not yet meeting standard on state assessment

	English Language Proficiency – Student’s Washington Language Proficiency Test-II (WLPT-II) score is within limited score range (contact local ELL coordinator for additional information on language proficiency levels and services student is receiving for language development).  
	1

	Attendance – student attends less than 90% during enrollment period.
	1

	Credit Deficiency (for secondary-aged student only) – student has not earned sufficient credits per his/her school’s graduation requirements and grade level.  Calculated in MSIS by the number of credits required to graduate from school district and current grade level (See MSIS Report - Grade Level Credits Earned Summary).
	1

	Interrupted School Year – A QAD has been made within 12 months (excluding summer). OR

A student’s record is marked to indicate school attendance is less than 90% due to migratory lifestyle.

	Yes/No

	Priority for Service:
A total risk score of 1 or more from items 1-6 above AND 
A student with an Interrupted School year (item 7).
	Yes/No



*Grade levels tested in content areas:
	Reading: Grades 3, 4, 5, 6, 7, 8 and 10
	Writing:  Grades 4, 7, and 10
	Math:  Grades 3, 4, 5, 6, 7, 8 and 10
	Science:  Grades 5, 8 and 10

 (
Student Attendance Report notes student’s attendance percentage rate.  
)
 (
District may mark individual student record absence is due to migratory lifestyle (will show as “yes” in the Student Needs Assessment Report, Interrupted School Year factor). 
) (
Note the area of concern in the “absence reason” drop-down menu (See pages 8-10).  If “other” is selected, the district must document the reason on file using the Migrant Related Absences document (see page 11).
)
 (
Once a student has been identified as incurring absences due to migratory lifestyle, a flag will appear on the enrollment page for that time period and a “yes” will appear in the Student Needs Assessment Report.
NOTE: A staff person may need to review more than one enrollment period to see if there are other times in the student’s academic enrollment that may have resulted in less than 90% attendance and whether that was due to migratory lifestyle.
)
 (
Student Needs Assessment Data
Select school year and either currently enrolled (not yet withdrawn) or currently and previously enrolled migrant students.
) (
MSIS Reports:  Student Lists
) (
Student Needs Assessment Data
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Student data formatted in an Excel spreadsheet for the school year.
 (
Risk Points
 will automatically calculate based on the results of defined criteria (e.g. if retained result is “yes”, the risk score will result in 1).
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 (
A district staff person may need to analyze Interrupted School Year to determine if it is due to most recent QAD or Attendance factor.
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 (
Priority for Service
 - a “Yes” is noted for students who have an Interrupted School Year score of 1 and a Total Risk Score of 1 or more.
NOTE: MSIS will only calculate Interrupted School Year based on a qualifying move made within the last 12 months (excluding summer) or where a district has indicated on an individual student’s record that their less than 90% attendance rate was due to migratory lifestyle (see page 3).
) (
Unresolved Coursework
 – if a secondary-aged student is noted to be 
credit deficient
, this may indicate unresolved coursework that could be remedied through a variety of options.  MSIS will note a “yes” if at the time of student withdrawal, there 
are
 no withdrawal grades reported or the hours of coursework completed is not recorded on student transcript.
)



Migrant Student Information System
Migrant Student Data and Recruitment Office




Seven Areas of Concern – Missing School A Significant Amount of Time

Seven Areas of Concern and Example Scenarios for Absences Due to Migratory Lifestyle
Nationally recognized Seven Areas of Concern and examples of how they are tied to “migratory lifestyle” that could impact a migrant student missing a “significant” amount of school.
Educational Continuity
Because migrant students often are forced to move during the regular school year, students tend to experience a lack of educational continuity.  Migrant students experience differences in curriculum, academic standards, homework policies, and classroom routines.  Their course placements reflect inconsistencies. The cumulative impact of educational discontinuity is daunting.  In a six year span, students moving more than three times are likely to fall a full academic year behind stable peers.  Efforts to overcome this pattern of incoherence are needed to strengthen educational continuity. 
Missed school because they were placed in classes they had previously taken but for which credit was never received and the content is nothing new or challenging (secondary).
Missed school because the curriculum and/or instruction are different from the previous school and they are struggling to adapt.
Missed school because they were placed in a course that is required for graduation but they lack background knowledge in the course content to be successful and they are not provided an opportunity to transfer to another class or access tutorial support (secondary).
Instructional Time
Mobility also impacts the amount of time students spend in class and their attendance patterns.  Such decreases in the time students spend engaged in learning leads to lower levels of achievement.  Ways to ameliorate the impact of family mobility and delays in enrollment procedures are essential.
Missed school and upon further investigation, it is discovered they do not want to come to school because they feel they are too far behind in the academic level to ever catch up.
Missed school because the teacher is going “too fast” and they don’t feel they have a chance to understand the material.
Missed school because as a result of migratory lifestyle enrollments and withdrawals, has lots of missing assignments and they believe they are “already failing the class.”




School Engagement
Migrant students are frequently faced with adjustments to new school setting, making new friends, and social acceptance challenges, which are generally grouped as behavioral, emotional and cognitive, based on Fredricks, Blumenfeld and Paris (2003). 
Behavioral engagement focuses on the opportunities for participation, including academic, social, or extracurricular activities.  It is considered a crucial factor in positive academic outcomes and preventing school dropout.  
Emotional engagement emphasizes appeal.  Positive and negative reactions to teachers, classmates, academic materials, and school in general determine whether or not ties are created.  Such response influence identification with the school and a sense of belonging and feeling valued.   
Cognitive engagement hinges on investment in learning and may be a response to expectations, relevance, and cultural connections. 
Without engagement, students may be a risk for school failure.  Migrant students need avenues that ensure they are valued and have the opportunities that more stable students have. 
Missed school because they have not yet adjusted to their new school environment and may feel isolated.
Missed school as they have not yet had an opportunity to demonstrate their abilities and may begin to feel inadequate or “dumb”.
Missed school as they have had a few incidences of miscommunication or misunderstandings with school staff and/or students and may not believe they are welcomed in the school (school culture cues).
English Language Development
English language development (ELD) is critical for academic success. In the school setting, ELD focuses on the literacy skills applicable to content area learning.  Since many migrant students have a home language other than English, migrant programs must find avenues to supplement the difficulties faced by migrant students in ELD due to their unique lifestyle, while not supplanting Title III program activities.
Missed school as their ability to demonstrate what they know and understand in English is very limited and they are given very few opportunities to show what they know.
Missed school as they do not understand the information or directions they are given in school and the English language development programs in place are only available for a short period of time and are not connected to the classroom.
Missed school as they thought the English language development they received and successfully exited would prepare them for mainstream classes but there are struggling in understanding critical parts of the content and are beginning to fall behind.

Educational Support in the Home
Home environment is often associated with a child’s success in school, reflecting exposure to reading materials, a broad vocabulary, and educational games and puzzles. Such resources reflect parent educational background and socio-economic status.  While many migrant parents value education for their children, they may not always know how to support their children in a manner consistent with school expectations or have the means to offer an educationally rich home environment.  Efforts to inform families are crucial. 
Missed school as homework assignments are incomplete and their parents are unable to help their child complete assignments.
Missed school as the student did not have access to the technology or resources in the home needed to complete the assignments.
Missed school as the family does not have access to external resources or technology that may help their child with school.
Health
Good health is a basic need that migrant students often do not attain.  The compromised dental and nutritional status of migrant children is well documented.  They have higher proportions of acute and chronic health problems and there are higher childhood and infant mortality rates than those experienced by their non-migrant peers (Huang, 1993).  They are at greater risk than other children due to pesticide poisoning, farm injuries, heat-related illness, and poverty.  They are more likely to be uninsured and have difficulties with health care access.  Families often need assistance in addressing health problems that interfere with the student’s ability to learn.
Missed school due to illness as a result of type of seasonal or temporary work conducting (e.g., heat exhaustion, dehydration, exposure to pesticides, etc.)
Missed school due to illness (themselves or family member) and lacks or has limited access to medical care facilities (no primary care provider).
Missed school due to recurring illness due to limited access to consistent medical care provider.
Access to Services
Newcomer status and home languages other than English often decrease access to educational and educationally-related services to which migrant children and their families are entitled.  Since they are not viewed as permanent residents, services become more difficult to obtain.
Missed school to take care of siblings while the parents were working.
Missed school to help family with translation at various appointments.
Missed school to help with family concerns because the family does not have an established trustworthy network of resources to draw from.


Washington State Migrant Education Program
Interrupted School Year 
Migrant-Related Absences Documentation for
Migrant Students


This form is to be completed for students who have less than 90% attendance and have excessive absences due to migrant lifestyle reported in the MSIS.

MSIS Student ID: _________________
Student Name: _______________________________________

Other Reason for Absence (check which one applies):

 Educational Continuity
 Instructional Time
 School Engagement
 English Language Development
 Educational Support in the Home
 Health
 Access to Services

Explain in Detail: ________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________




This completed form is to be maintained on file at the local school district.
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